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“Your identity is your single
most important possession. It
defines everything about you.
[t contains your entire life.”

— Dan Arsenault
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/mel of Multiple Dimensions of Identity

(Jones & McEwen, 2000)

Sexual Orientation

p—

CONTEXT CORE
Family Background Personal Attributes
Sociocultural Condititions Personal Characteristics
Current Experiences Personal Identity

Current Decisions and Life Planning



What 1s sex?

Male Female
Penis G Vagina
Testes Ovaries

XY Chromosomes —_ | — XX Chromosomes
Testosterone Estrogen

Prostate @ Uterus/F.T.
Facial/Chest Halir Breasts

V¥ Sex refers to a person based on
anatomical or visible physiology



Presenter
Presentation Notes

Sex refers to a person based on anatomical or visible physiology, such as genitalia, chromosomes, and reproductive organs.  

Gender is often conflated with sex.  This is inaccurate because sex refers to bodies and gender refers to personality characteristics.  Gender assignment happens at birth when the doctor looks down and says “it has a penis, he’s a boy” or “it doesn’t have a penis, she’s a girl”.  We learn what is expected of our gender from society.   




What are gender roles?

Men

Have short hair

Are tough
T~

Have sex with women —J]l—

Like trucks

Wear ties
Provide for women /

Are assholes

\

¥ A socially constructed system of classification

that ascribes or denies value to qualities of
masculinity and femininity in relation to biology.

Ywomen

Have longer hair

Are dainty

Have sex with men
Like dolls

Wear dresses
Serve men

Are bitches



Presenter
Presentation Notes
Gender roles are messages we’ve learned about the behavior of men and women based on their sex.  It’s important that you see the headings have changed.  In the last slide, they read “male” and “female”.  Here they read “men” and “women”.  Gender is a humanistic construct, meaning it only applies to people.  There are no “man” dogs; there are “male” dogs. Words that refer to gender include man, woman, transgender, masculine, feminine, and gender queer

If a person has a penis, this is how he should look and act…

If a person has a vagina, this is how she should look and act…

Gender roles may differ based on culture. For example, men wearing kilts in the United States is not as acceptable as men wearing kilts in the United Kingdom. 

Gender characteristics can change over time.  For example, in the colonial era of the United States, men often wore wigs as a status symbol of power and prestige.  That is not true in today’s society.  

How many women in this room are wearing pants?  70 years ago this would not have been socially acceptable.  

Typically, women have an easier time violating gender roles than do men.  



What is gender identity?

O@
v

2\

V¥ One’s sense of self as
masculine or feminine



Presenter
Presentation Notes
This answers the question “who am I….am I a man, or a woman or a what?  

It also answers “to which gender do I want to belong”?  In this culture, there are two dominant gender clubs.  Men and Women.  

If a person doesn’t belong to either of these clubs, they’re told to pick one or be marginalized from society.   


How do trans people define
their gender identity?

1313

1211

673

LI Woman
[1Transgender
B Man

M Other

B No answer

257

95



Presenter
Presentation Notes
Last year, Dr. Susan Rankin along with Brett Beemyn conducted the largest study of trans folks ever.  They received over 3,500 responses. 

As you can see here, transgender is a valid and affirmed gender identity.  Many of the respondents label themselves as trans.  They don’t want to identify as male or female, but rather as trans.  

Just so you know, the majority of the respondents to the survey were birth sex male.  That’s one reason why there are so many identifying as female or trans.

The purpose of this slide is for you to see that there are NOT just two genders.  People have the right to define themselves as they please.



A+B = |

Sexual Sexual

Attraction T eBehavior
Age 11 Age 15-16

Sexual
Identity

Age18

How people identify themselves based on their sexual
attractions and behaviors.



“Males do not represent two

discrete populations,

| | heterosexual and homosexual.

7/ SEXURL The world is not to be divided

BEHAVIOR %4 into sheep and goats. Itisa

wuman < | fundamental of taxonomy that
mate 4 | nature rarely deals with discrete

: categories. The living world is a

continuum in each and every

one of its aspects.”

— Alfred Kinsey
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Kinsey Scale

Rating Description
o Exclusively heterosexual
1 Predominantly heterosexual, only incidentally homosexual

2 Predominantly heterosexual, but more than incidentally
homosexual

3 Equally heterosexual and homosexual

4 Predominantly homosexual, but more than incidentally
heterosexual

5 Predominantly homosexual, only incidentally heterosexual
6 Exclusively homosexual



eaning of “coming out & ”closet
adopted by LGB commumty

* Coming out:
Debutants
Social scene
Disclosure

* Closet:

Used to represent
darkness & hiding
experienced before
disclosing one’s sexual
orientation.
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Presentation Notes
When Southern belles turned 16, they would have parties where they "came out" into social scene. Before parties, not allowed to go to social gatherings; after parties, considered to be of marriageable age. Puke.

REGARDING SEXUAL IDENTITIES…WHAT DOES ‘COMING OUT’ MEAN? relative freedom & larger social scene experienced after disclosing their sexual identities.  

WHY DON’T HETEROSEXUAL PPL HAVE TO COME OUT? Coming out to another person = form of self-disclosure that communicates information not assumed.  Since we live in heterosexist society, everyone is assumed to be heterosexual unless they say otherwise, so heterosexual ppl don’t need to come out.  

WHAT DOES THE CLOSET REPRESENT? Image of dimly lit, stale, confining space should come to mind. Both public AND private hiding.

WHY MIGHT PEOPLE NOT LIKE THE WORD CLOSET?  Too simplistic or binary (out/in, light/dark).  But…it’s still STUCK in the literature.

Coming out is a lifelong process.  It does not end once a person discloses his or her sexual identity to friends and family.  He or she must disclose it for the rest of his or her life because we live in a heterosexist society.
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Why come out?
Risks

 Becoming visible by coming out likely increases the
chances of becoming the victim of prejudice,

discrimination, or violence (Bohan, 1996; Otis & Skinner, 1996;
Radkowsky & Siegel, 1997; Wills & Crawford, 2000).

e Those who come out to others...

Experience more physical and verbal abuse (Cato & Canetto, 2003);

Expe;nence more depression and low self-esteem (DAugelli, et al,
2002

Are more ?rone to attempt suicide than their heterosexual peers
(McDaniel, 2001);

Report missing at least one entire day of high school in the past
month because they felt unsafe (Anthanases & Larrabee, 2003).
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Why come out?
Benefits

e Counteracts the shame of hiding

e Improves self-esteem from being oneself in relation
to others

e Improves social relationships
e Changes society’s attitudes


Presenter
Presentation Notes
Given those negative consequences…WHAT MIGHT BE THE BENEFITS OF COMING OUT? 

The shame, depression, & anxiety of hiding can be reduced, & new identity that’s recognized as normal can be encouraged. 

Coming out makes honest relationships with others possible.  Because sexual orientation is so central to personal identity, keeping it secret requires withholding a LOT of information about ones self. 

Coming out is likely to have a positive effect on heterosexual’s attitudes toward gay people as a group. 
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Homosexual Identity Formation (1979

“Identity...
CONFUSION”
COMPARISON”
TOLERANCE”
ACCEPTANCE”
PRIDE”
SYNTHESIS”



Presenter
Presentation Notes
Rooted in interpersonal congruency theory
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CONFUSION

“Could I be gay?”



Presenter
Presentation Notes
I’ve thought about Cass’ Stages as they relate to my development.  A while ago I read a document from posted by the University of California, San Diego’s LGBT Resource Center that did somewhat the same thing and sparked my reflection.  I tried finding the document online recently with no success.
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“Maybe this doesn’t apply to me.”
“What does it mean to be gay?”

“How is being gay different from how [ am now?”

“Maybe I can live as a heterosexual for the rest of
my life, but just mess around.”




“I really think I might be gay, but I don’t know
much about what that means.”

“Let’s test what it’s like to be gay.”

“I'm going to hang out with gay people, but not
tell anyone who's not gay about it.”
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ACCEPTANCE

“I am gay.”

“I have to be comfortable in my own skin.”




“I've told those close to me, now I have to let people
know!”

“I'm different than straight people and I have a lot of
value.”

“I'm angry that I'm treated as a lesser citizen. My identity
is not a choice; no one chooses to be oppressed. Yet my
government won't protect me because of who I fall in love
with.”
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SYNTHESIS

“Being gay is just a part of me.”




Cass’ Model and College Students

Identity Darnell admits to himself that he’s is
CONFUSION gay, but has not come out to most of
COMPARISON  his friends and family. He secretly
TOLERANCE visits a gay bar many miles away from
o his home, hoping that no one will see

or recognize him.
PRIDE

SYNTHESIS


Presenter
Presentation Notes
While teaching an undergrad course at Penn State called Sexual Identity Across The Lifespan, Annie Pezalla and Kat Sinclair originally developed scenarios to help reify Cass’ theory in college students.  I’ve since modified their work.   
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/ /Cass’ Model and College Students

Identity Yun spends much of her time organizing
CONFUSION protests for LGBT rights. She prefers
CoMpARISON  to socialize only with LGBT people

because heterosexuals seem too

TOLERANCE - .
- cose minded and judgmental. Yun
wants everyone to know about her
PRIDE : :
sexual orientation and talks about her
SYNTHESIS

female partner with anyone who will
listen.
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” /Cass’ Model and College Students

Identity Eric is still angry at the heterosexism he
CONFUSION sees around him, but his anger has
COMPARISON  decreased in intensity. He has both

LGB and heterosexual friends, and

TOLERANCE - -~ =
ACCEPTANCE alt oug e often ta. KS about
PRIDE sexuality and other issues

surrounding sexual orientation, his
SYNTHESIS

primary concern is getting into
graduate school.



Cass’ Model and College Students

Identity Jacinta and her boyfriend decide to
CONFUSION “spice up” their sex life by including
COMPARISON  another woman in their sexual
TOLERANCE activities.

ACCEPTANCE
PRIDE

SYNTHESIS


Presenter
Presentation Notes
Rooted in interpersonal congruency theory

Confusion recognize thoughts/behaviors as homosexual, recognition is unacceptable. Might seek info on homosexuality, but reinterpret behavior as non-homosexual by “writing it off” as experimentation, drunkenness
Comparison  aware they’re homosexual, but continue to “pass” as hetero.  Compare presumed hetero self w/ growing homosexual self.  Past same-gender experiences are reinterpreted (e.g., kiss w/ gf last year that was written off as “experimentation” might be reinterpreted as early expression of same-gender attraction). Compare sexual identity w/ gender, ethnic, religious identities.  Man who thinks he’s gay but thinks gays are effeminate might wonder what kind of man he could be if he were gay.  Latina, for whom being a WOMAN is being hetero, getting married, becoming a mother might wonder what kind of woman she is.  African Americans who are told that gayness =“white disease” or Vietnamese Americans whose ethnic communities believe that Vietnamese become gay only when seduced by whites, might wonder how they could maintain ethnic identities if they came out.  
Tolerance  grudgingly adopt homosexual self-concept, but resistant to come out b/c internalized idea that homosexuality is WRONG & afraid of negative reactions from others.  Might seek out LGB community but in a secretive way. 
Acceptance  still aware of homosexuality’s stigma, but see their sexual identity as a positive thing. Have increased contact w/ other LGB ppl and increased anger toward anti-gay society.  For the most part, ppl in this stage still in closet. 
Pride  immersed in LGB subculture w/ almost NO interaction with heterosexuals.  Might reject hetero society out of anger from having to bear the burden of social stigma for so long.  Tend to make sexuality the center of their lives, as obtrusive as possible. Disclosure usually happens here – almost always to females 1st (female friends or sisters, then moms), brothers and dads last.  
Synthesis  have fully integrated homosexual identity with other aspects of self, are able to recognize supportive hetero ppl in their lives; while their sexual identity is still important, it’s not the primary factor in relationships with others.  
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ass’ Model and College Students

/

Identity Alice is a first-year student and has been
CONFUSION dating the same guy since her
COMPARISON  Sophomore year of high school.
TOLERANCE Recently she met Claire, a sophomore
AccEpTaNcg  one of her classes. She feels an

intense connection with Claire, but
PRIDE
- has never made any sexual advances
YNTHESIS

toward her, although she thinks about
it. She convinces herself that it will go
away.


Presenter
Presentation Notes
Rooted in interpersonal congruency theory

Confusion recognize thoughts/behaviors as homosexual, recognition is unacceptable. Might seek info on homosexuality, but reinterpret behavior as non-homosexual by “writing it off” as experimentation, drunkenness
Comparison  aware they’re homosexual, but continue to “pass” as hetero.  Compare presumed hetero self w/ growing homosexual self.  Past same-gender experiences are reinterpreted (e.g., kiss w/ gf last year that was written off as “experimentation” might be reinterpreted as early expression of same-gender attraction). Compare sexual identity w/ gender, ethnic, religious identities.  Man who thinks he’s gay but thinks gays are effeminate might wonder what kind of man he could be if he were gay.  Latina, for whom being a WOMAN is being hetero, getting married, becoming a mother might wonder what kind of woman she is.  African Americans who are told that gayness =“white disease” or Vietnamese Americans whose ethnic communities believe that Vietnamese become gay only when seduced by whites, might wonder how they could maintain ethnic identities if they came out.  
Tolerance  grudgingly adopt homosexual self-concept, but resistant to come out b/c internalized idea that homosexuality is WRONG & afraid of negative reactions from others.  Might seek out LGB community but in a secretive way. 
Acceptance  still aware of homosexuality’s stigma, but see their sexual identity as a positive thing. Have increased contact w/ other LGB ppl and increased anger toward anti-gay society.  For the most part, ppl in this stage still in closet. 
Pride  immersed in LGB subculture w/ almost NO interaction with heterosexuals.  Might reject hetero society out of anger from having to bear the burden of social stigma for so long.  Tend to make sexuality the center of their lives, as obtrusive as possible. Disclosure usually happens here – almost always to females 1st (female friends or sisters, then moms), brothers and dads last.  
Synthesis  have fully integrated homosexual identity with other aspects of self, are able to recognize supportive hetero ppl in their lives; while their sexual identity is still important, it’s not the primary factor in relationships with others.  
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| /Cass’ Model and College Students

Identity George knows he’s sexually attracted to
CONFUSION men, but he always had very
COMPARISON  masculine” interests. He sees these

interests as incompatible with being

TOLERANCE . A

ACCEPTANCE gay and identifies as heterosexual to

D others. He has a profile on manhunt

S that reads “str8 acting college jock in
YNTHESIS

search of discrete fun.”



Cass’ Model and College Students

Identity Andy is feeling positive about his sexual
CONFUSION orientation and has come out to many
COMPARISON  Of his friends at school. He is going

home for Thanksgiving and plans to

have a talk with his family.

TOLERANCE
ACCEPTANCE
PRIDE
SYNTHESIS
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Pros and Cons of Cass’ Model

How is this helpful? What's wrong with it?
To understand a general Doesn’t account for
process individual experiences
Identify common patterns Neglects cohort effects
Provides a common Fails to acknowledge
language context
Operationalizes an Assumption that more
abstract concept advanced stages are better

Emphasizes a public
declaration of sexuality


Presenter
Presentation Notes
IS CASS’ MODEL HELPFUL?  WHY DO WE HAVE THESE MODELS?  To understand general processes of SI.. development…to identify common patterns…to recognize the many possible stages of S.I….to have some common language to discuss these processes

WHAT’S WRONG WITH THE MODEL?  

BIGGEST CRITIQUE OF THE MODEL: DOESN’T ACCOUNT FOR INDIVIDUAL EXPERIENCES.  Cass’ model assumes that ALL ppl develop their S.I.s in a the same general pattern (first confusion, then comparison, then tolerance, etc.). Not everyone experiences coming out process through Cass’ pre-specified stages.  This critique also applies to the research that lays out the ages at which these sexual orientation milestones are achieved (Trodien).  Of course, these averages are helpful – many ppl do indeed follow this pattern.  

NEGLECTS COHORT EFFECTS.  Cass’ model assumes that everyone 1st experiences identity confusion, then comparison, etc., but younger cohorts might not follow that general dev’ pattern.  How might adolescents today experience the coming out process differently than what’s laid out in Cass’ model? May experience ALL the stages in a more rapid manner.  Also may not experience all stages. 

FAILS TO ACKNOWLEDGE CONTEXT.  Although model presents coming out as a multi-stage process, the existence of end stage implies that the process can be “finished.”  Coming out is never a “done deal” – mostly b/c of CONTEXT.  What if I came out to my family?  Am I done with the coming out process? Whenever LGB people enter new contexts, they have to decide whether to come out in that situation.  Coming out is a continual, life-long process. 

More critiques:
- Model implies that later stages are more advanced (aka BETTER). But coming out is often profoundly influenced by contextual oppression (heterosexism and anti-gay prejudice) – so might be short-sighted to use progressive stages as marker for “healthy” identity.  Some ppl are so oppressed by their environment that coming out isn’t reasonable option.  Ex à elderly who were socialized to consider “passing” as sign of identity competence; deeply religious ppl whose churches would reject them if they came out. 
- Model emphasizes public declaration of sexuality.  In many contexts and within different populations, the emphasis may be more on intrapsychic conflict resolution and self-actualization.    
 
See Kaufman & Johnson, 2004 for a more in depth critique.



’ Changes in Psychosocial Well-Being During Stages of

Gay |Identity Development (Halpin & Allen, 2004).

Psychosocial

Higher

Well being

Lower

y

A

CONFUSION

COMPARISON TOLERANCE ACCEPTANCE

Cass’ Stages

PRIDE

SYNTHESIS

[
»
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Presentation Notes
Psychosocial well being is a composite measure of happiness, satisfaction with life, and self esteem.


“AnInclusive Model of Lesbian/Gay

Identlty FO rm atIOn (Fassinger, 1998)

Individual Sexual Identity Development

Phase 1: Awareness.

Awareness of sexual feelings and desires that
are different than heterosexual norms.

Phase 2: Exploration.

The second phase involves exploration of
sexual feelings toward people of the same sex
or one particular individual of the same sex.

Phase 3: Deepening/Commitment.

An individual in this phase may experience a
deepening of sexual and emotional knowledge
of self as well as a stronger commitment to
self-fulfillment.

Phase 4: Internalization/Synthesis.

In the final phase, the individual has more
fully integrated same-sex desire/love into his
or her total self-concept.

Group Membership Identity Development

Phase 1: Awareness.

In this phase there is awareness that
heterosexuality is not a universal norm.

Phase 2: Exploration.

The individual in the exploration phase searches
to define his or her position in the lesbian/gay
community and may experience a wide range of
attitudes depending on the extent of internalized
homophobia and the accessibility of information
bout the community.

Phase 3: Deepening/Commitment.

This phase affords a deeper understanding of the
values and oppression of the lesbian/gay
community.

Phase 4: Internalization/Synthesis.

The individual in this phase has internalized his
or her identity as a member of the lesbian/gay
community and may experience feelings of
consistency, fulfillment, and security.



D’Augelli’s (1994) Model of
Lesbian, Gay, and Bisexual Development

Develop a personal LGB identity
Exit heterosexual identity
Develop a LGB social identity
Become a LGB offspring
Develop a LGB intimacy status
Enter a LGB community


Presenter
Presentation Notes
Individual differences – no two people have the same developmental path

Discusses the importance of context
	Personal subjectives and actions (perceptions and feelings)
	Interactive Intamicies (families, peer groups, partnerships)
	Sociohistorical connections (social norms, policies, and laws)

	
	


Recent Findings Related to

LGBQ College Students (carpenter, 2009)

Compared to heterosexual students...

e Gay men have higher GPAs.

e Gay men were more likely to report receiving social
support from faculty or administrators.

e Gay men placed more importance on being involved in
their learning.

e Bisexual females were less satisfied with their education.

 Bisexual females spend less time on academic work.
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Recent Findings Related to

LG BQ CO”ege StUdentS (Gonyea & Moore, 2007)

Compared to heterosexual students...

e LGBT students were about twice as likely to major in the
humanities.

e LGBT students were about half as likely to be a member
of a social fraternity or sorority.

e LGBT students are more likely to interact with faculty
members.

e Level of disclosure of sexual identity influences active
and collaborative learning.



To what extent do psychological

characteristics influence higher education
outcomes for LGBQ students?

Psychological Characteristics: Higher Education Outcomes:
Level of Disclosure Peer Interactions
Internalized Homophobia Faculty Interactions
Self-esteem SA Staff Interactions
Mastery Intellectual and Academic Dev.

Social Support




Pilot Data Correlations, n=43

Outness IH Self-Esteem| Mastery |Soc Support ASI

Outness

1.000
IH

-.445™ 1.000
Self-Esteem

-.019 -.281 1.000
Mastery

.025 -.116 575" 1.000
Soc Support

.017 -.137 .366" 415" 1.000
ASI

.130 -.152 134 116 256 1.000




Significant Correlations when n = 500

Soc Support

ASI

.017

Outness IH Self-Esteem| Mastery |Soc Support ASI

Outness

1.000
IH

-.445™ 1.000
Self-Esteem

-.019 1.000
Mastery

.025 575" 1.000

1.000
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nfluence of Sexual Identity on Psychological and
Higher Education Outcomes for LGBQ College Students

PSYCHOSOCIAL
WELL BEING

Self-Esteem
Social Support
Mastery

OUTNESS
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Research Plug:

Over 500 participants are needed for accurate SEM
analysis.

All college students are encouraged to participate.
The online survey takes about 15 minutes to complete.

kip.sorgen@psu.edu
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